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predecessor, however, Law had trouble finding farm
families who wanted to immigrate to the New World.
So Law imported slaves into the colony, emptied
debtor prisons and brought these people to the New
World, and tried various other schemes to increase
the number of colonists on the Gulf Coast. None-
theless, he still had trouble maintaining his quota.

Law made Bienville governor of the colony.
Management of the colonists proceeded with fewer
difficulties than in the past. Bienville identified a spot
at a crescent bend in the Mississippi River at an im-
portant portage point between the river and Lake
Pontchartrain and established a community there.
Called New Orleans after the Duke of Orleans who
was ruling until the young Louis XV came of age,
this community faced such adverse conditions as
floods and a hurricane. Law’s advertisements began
touting the fact that an important trading city now
existed on the Mississippi. His recruitment efforts paid
off when several thousand Germans, fleeing warfare
in their own country, settled in the St. Charles and
St. James Parish region, which has been known ever
after as the German Coast.

Investors believed incorrectly that Louisiana
might bring an easy profit in a relatively short time.
The realities of frontier settlement meant that it would

be several years before Law might pay dividends.

Nevertheless, purchases of his stock grew at a fren-
zied pace and men rushed to buy more and more as
the price rose higher and higher. The whole enter-
prise resembled a game of chance. Law began issuing
greater amounts of stock than his company and bank
cover. Law’s enterprise expanded until 1720, when
investors became nervous. A great sell off began and
the market crashed in a spectacular panic. Men could
neither find buyers for their stock in Law’s venture
nor redeem their stock at the bank. Families all over
Europe lost their entire fortunes. For years, the de-
bacle remained a sore spot with financiers, and the
mere mention of either the Mississippi colony or New
Orleans was enough to make them angry.
SLAVERY {“+

Because he had so much trouble finding
Frenchmen who were willing to endure the hard-
ships of Gulf Coast life, John Law became convinced
that it was necessary to import slaves to the region.
The demand for labor was great and the climate of
the Gulf Coast was harsh. Working in fields under a
hot sun in the humid and disease-ridden Gulf Coast
climate was an unappealing prospect. Importing slaves
was one way to solve the problem of finding a good,
reliable supply of laborers. Other French possessions

in the Caribbean, as well as Spanish, Dutch, and
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English colonies, all employed slaves for the inten-
sive production of staple crops such as tobacco, in-
digo, rice, and sugar. Thus a model existed which
might work in Louisiana.

In 1716, approximately five hundred slaves
were brought to Louisiana from French colonies in
the West Indies. Over the next several years, many
slaves from Africa who survived the treacherous
Middle Passage were put to work along the Gulf Coast
and the Mississippi River. By 1731 approximately six
thousand slaves had been brought into the colony.
Most of the African slaves that landed during the
1720'sand 1730’s came from the Senegambia region
of West Africa. In New Orleans at Congo Square on
market days slaves mixed and mingled with one an-
other and passed along oral story-telling customs,
songs, dances and everyday African practices. These
slaves provided the basis for an Afro-Creole culture
rich in customs and practices that were passed along
from generation to generation. Foods such as gumbo,
music such as jazz and the blues, and several forms of
local dance owe much to the African traditions of
these original slaves.

In 1724 aslave code known as the Code Noir
(Black Code) was put into effect. This series of laws
was promulgated by the French King and established

the legal basis of slavery, regulated the trade of hu-

man property, and spelled out the rights and respon-
sibility of slaveholders. This code survived, in one
form or another, throughout the entire time slavery
existed in Louisiana, right up to the time of the Civil
War. The Code Noir also granted slaves rudimentary
rights and maintained that, during French and Span-
ish colonial rule, slaves had to be baptized in the
Catholic faith.

The Code Noir made it clear that slaves were
property that could be bought and sold at the will of
the master. Masters were given the right to inflict
punishments, such as whippings, beatings, and other
indignities, for any infraction of the code.

During the colonial period slaves sometimes
escaped and hid out in the swamps and bayous. Large
numbers of these escapees were called maroons, after
a Caribbean term. Oftentimes groups of maroons
raided settlements for food or to liberate other slaves.
Slave plots and slave conspiracies to overthrow their
masters were uncovered periodically. One of the most
serious occurred in Pointe Coupee Parish in 1795.

By 1810, when the first reliable United
States Census was done, nearly 76,000 people, or
nearly fifty-five percent of the population in Louisi-
ana, were enslaved African-Americans. Approxi-
mately 42,000 of them lived and worked in the rich

crop lands along the Mississippi River and up into
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the Red River region. Plaguemines, Orleans, St.
Charles, St, John, St. James, East Baton Rouge, Point
Coupee, Concordia, Rapides and Natchitoches Par-
ishes contained a majority of slaves. The parish with
the largest percentage of slaves was St. Charles, where
over seventy-five percent of the population was black.
The largest slave revolt in U.S. history occurred in
St. Charles Parish in 1811, when between five hun-
dred and a thousand angry slaves marched against
their white masters. Militia and federal troops crushed
the rebellion. Sixty-six slaves were killed and twenty-
seven rebellion leaders were executed. White retalia-
tion against the uprising was so harsh that there were

no more large scale slave revolts in the area.

THE FRENCH AND INDIAN WAR ’\O

S—

AND TRANSFER TO THE SPANISH |

In 1754 the French and Indian War began,
as Britain and France fought to determine which
nation would possess the North American continent.
France had settled Canada in the north. French Loui-
siana covered the entire drainage basin of the Missis-
sippi River in the central portion of the continent.
This vast area ran from the Rocky Mountains to the
Appalachians to the Great Lakes to New Orleans
and the Gulf of Mexico. Far less in size but greater in

population were the thirteen British colonies that sat

east of Louisiana along the Atlantic seaboard. Ameri-
can colonists on farms and in towns were steadily
developing their own society and culture. The differ-
ences between the Protestant British colonists and
Catholic French colonists only magnified what be-
came an intense economic rivalry for trade and land.
For over fifty years during the 1700’s, the North
American colonies of both nations engaged in war-
fare off and on as the world struggle between Britain
and France over wealth, power, and prestige spilled
over into North America.

The struggle that erupted in North America
in 1754, which became known in Europe as the
Seven Years War after its conclusion, turned out to
be the decisive struggle. British colonists tired of In-
dian attacks on their frontiers and desired rich lands
out in the Ohio River valley. Virginia Militia Colo-
nel George Washington, the future American Presi-
dent, delivered a message asking the French to leave
the area. When the French refused, a fight ensued.
Thus, George Washington bears some responsibility
for sparking the conflict. The French jealously
guarded the land and their trading posts because valu-
able pelts and furs came from animals inhabiting the
interior woods. If the British living along the Atlan-
tic coast seized the interior lands of Louisiana they

might expand and push the French out of Canada as

16



well. Indian allies of both the French and British joined
in the fray, thus adding to a frontier-style warfare that
was marked by terrifying ambushes and horrifying mas-
sacres. Due to poor planning and ineffective leader-
ship, the British suffered many defeats. Faced with such
losses and doubts about their future prospects, British
military strategists worried that French populations close
to the New England colonies might ultimately pose a
threat to them. The systematic and brutal expulsion
of the French Acadians from Nova Scotia was under-
taken to assure the survival of the New England colo-
nies. Doomed to wander for ten years, the Acadians
eventually found a home in Louisiana.

Meanwhile, the British sent their more ac-
complished generals to North America and, after the
capture of French Quebec in 1759, the tide turned
towards their side. In only a short time the British
won the Seven Years War and became the unchal-
lenged masters of North America. In 1762 the French
knew that their defeat was certain and took steps to
lessen the blow. The French King convinced Spain
to join the war on his side, but it was largely to no
avail. The French King thought that parts of Louisi-
ana notalready in British hands might be saved if he
gave them to the Spanish.

The British had already seized Spanish

Florida, and the French felt that Spain deserved some

compensation for joining the war as France’s ally. To
prevent the British from obtaining all of Louisiana
and to compensate Spain for its loss of Florida, the
King of France gave Louisiana to the Spanish. The
secret Treaty of Fontainebleau granted the land west
of the Mississippi River, as well as New Orleans, to
the Spanish. Peace negotiations and the Treaty of
Parisin 1763 confirmed that Louisiana, including New
Orleans, belonged to Spanish and the rest of North
America east of the Mississippi River and Canada
belonged to the British. France’s loss in the French
and Indian War resulted in Louisiana becoming a

Spanish possession.

PLANTATION AGRICULTURE {3+

A plantation is an agricultural enterprise of
relatively large size organized to produce a cash crop
for sale in national and world markets. It’s bigger than
afarmand requires a larger labor force to plant, main-
tain, and harvest its crop. Plantation culture origi-
nated among the Spanish and Portuguese, who colo-
nized the Canary Islands in the Atlantic Ocean off
the African coast. Once the New World was settled,
plantation life took root there as well. The warm cli-
mate, adequate rainfall, and good soil of the Carib-
bean, Mexico, Central America, South Americaand

the Gulf Coast were ideal for large-scale crop produc-
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tion. In addition to the Portuguese and Spanish,
French, English, and Dutch colonists also contrib-
uted to the expansion of plantation culture by estab-
lishing their own crop cultivation enterprises.

By the end of the colonial period, the aver-
age Louisiana plantation consisted of six hundred
acres and was serviced by twenty or more slaves. A
planter needed good soil and often established his
plantation along ariver, bayou, or stream to take ad-
vantage of the silt that made good planting soil and
the ready access to water for his crop. Plantation cul-
ture was oriented towards the production of asingle
crop. Planters usually did not grow the food they ate
and relied on surrounding farms to supply their needs.
Plantations were highly capitalized, meaning that it
took a lot of money to start them and constant at-
tention to keep them profitable.

Most plantations consisted of multiple out-
buildings that were used for the storage of tools, seeds,
plows, blacksmithing, and other services needed to
run the operation. The less equipment a planter
bought from others, the more profit he could expect
from his operation. Many Louisiana planters became
wealthy and built large mansions to display their
wealth. Many plantations also had crop-processing
facilities on site, such as an indigo dye-making plant

or, after the 1790's, a sugar mill or cotton gin where

the planter might process his crop into a more mar-
ketable form directly from the field.

Planters were also responsible for getting their
crop to market, which is one reason why growing a
crop next to a river, bayou, or good road made good
business sense. Quite often a planter did not have
the time to supervise his slaves, sell his crop (which
sometimes required that he go overseas) and con-
duct other essential plantation duties. Thus, another
hallmark of plantation life was the need for an over-
seer, a manager, and a middleman in New Orleans
who specialized in crop sales. A plantation owner
often hired an overseer for his slaves to assure that he
got the optimum amount of labor and production
out of them. During colonial times, planters sold di-
rectly to merchants, who then took the crops over-
seas for sale. Eventually most Louisiana planters turned
to abroker or banker in New Orleans to market their
crops, monitor price variations, and achieve the high-
est prices.

Planters relied on such middlemen tremen-
dously and often found themselves at their mercy.
Planters borrowed money for supplies and often went
into debt doing so. If a crop failed or proved to be
unprofitable, planters faced financial ruin. Despite
their great wealth, many plantation owners were

under constant stress.
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By the 1770’s plantations emerged as a ma-
jor factor in the Louisiana economy. Indigo, tobacco,
timber products, and sugar were among the first crops
to be harvested. During the 1790's, inventions such
as the cotton gin and a new sugar refining process
developed by Etienne Boré made cotton and sugar
the two leading plantation crops. An 1801 survey of
the Louisiana colony indicated that seventy-five sugar
mills were open for business. By 1830 there were 725
sugar mills open for business. Approximately 21,000
slaves worked on Louisiana’s sugar plantations. Cot-
ton plantations were even more numerous and em-
ployed even more slaves. Sugar plantations were pri-
marily situated in South Louisiana because cane re-
quiresawarm climate in order to thrive. Cotton, on

the other hand, was grown statewide.

AMERICAN AMBITIONS (=

In 1776 the thirteen American coloniesalong
the East Coast of North America struck out for inde-
pendence from Britain and, after a long struggle
known as the Revolutionary War, obtained their free-
dom. With this freedom came all of the land east of
the Mississippi River that had been under British
control. Settlers followed Daniel Boone and others
over the mountains into what is now known as Ken-

tucky and Tennessee. Almost at once Spain, which

owned Louisiana, and the new United States, who
had been allies during the Revolutionary War, be-
came rivals for the Mississippi River valley.

The boundary between the territories of the
two countries remained in limbo, as an exact line
could not be agreed upon along the lower Missis-
sippi. The Spanish wanted it set somewhere around
Natchez. The Americans wanted it located near Ba-
ton Rouge. American settlers in the Mississippi val-
ley wanted to trade furs, hemp, and other goods. The
Mississippi River and its tributaries were their pre-
ferred trade outlet since the waterway provided a
natural transportation route southward. Courageous
flatboat men became a strong part of river culture.
These roughnecks drank and womanized in New
Orleans, prompting the local Catholic Bishop to pro-
nounce them to be without religion.

The Spanish resented Americans moving
into the frontier and conducting a lucrative business
in their territory. They feared that in time Americans
might take over the whole area and oust them. Tho-
mas Jefferson had said America might take the Mis-
sissippi piece by piece and “deliver” the territory. This
kind of talk worried the Spanish government. In
1785, the Spanish took action and prohibited traffic
on the Mississippi. They even went so far as to close

New Orleans to American traders. The Americans
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became very angry, frustrated and desperate. Their
lifeline had been severed by the actions of a foreign
power. The frontiersmen informed their leaders of
the problem and expected immediate action. Because
it was mired in the Confederation period before the
Constitution was ratified, the fledgling United States
was powerless to act decisively. Troubles between the
frontiersmen and the Spanish remained unresolved
for years.

After the Constitution passed and George
Washington became President, things changed con-
siderably. In 1795 he sent South Carolinian Thomas
Pinckney to negotiate a treaty to restore the Missis-
sippi trade. The Carolina planter turned diplomat
negotiated the Treaty of San Lorenzo, known as the
Pinckney Treaty in America, through which Spain
reopened trade on the Mississippi. Americans also
obtained the right to store their goods in warehouses
in New Orleans.

The treaty also settled the border dispute be-
tween the United States and Spain, by placing the
demarcation line at the thirty-first parallel, or the
modern southern boundary between Mississippi and
Louisiana. The long dispute over the river, which
had lasted the better part of a decade, convinced the
United States of one important thing: that for the

continued expansion and economic well-being of the

nation it was necessary for America to control the
entire length of the Mississippi River. The last two
hundred miles remained in Spanish hands even after
1795, and the Spaniards could close it at any time.
Americans wanted the final stretch so badly that dip-
lomats were sent to Spain with an offer to pay for
New Orleans. They were rebuffed. After 1800, the
French regained Louisiana and American diplomats
moved to Paris to convince Napoleon to sell New
Orleans to the United States. Three years later Na-
poleon surprised the world by selling the entire terri-

tory to the United States.

Napoleon Crossing the Alps, 1800.

Courtesy of the Louisiana State Museum.
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GLOSSARY

Conquistador: Spanish military leader who took soldiers on voyages of exploration for gold, glory and
to spread the Catholic faith.

Delta: Low-lying plain that is composed of stream-borne sediments deposited by a river at its mouth.

Indigo: A plant, which is ground up and used as blue dye for clothes.

Mercantilism: economic policy that strives for a favorable balance of trade so that more exports are
sent out from a country than imports are brought into a country, so that money flows to a
country rather than away from it.

New France: Canada and areas of North America under control of the French.

Prehistoric: Before written, recorded history.

Sieur: French for Sir.
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Louisiana: A History
Episode One: This Affair Of Louisiana

Topic Guide and VHS Locator

0] o) [ Title As It Appears on Screen .............. Minutes into program
1: European Arrival .....ooeiiiiie e European Arrival ........coeieiiiiiiieiei e 03 min. 53s.
27 INAIANS .. b bbb bbb bbb bbbt 06 min. 06 s.
3IDEIVIIIE & BIENVIIIE ... 10 min. 14 s.
4: This POOr COlONY .eueueniiieeieee e This POOr COlONY ...veieiiiee e 13 min. 31s.
5: St. DENIS & NALCHITOCNES .......cuiiiiiiiiiiiiieicii bbb bbb bbb bbb 18 min. 11 s.
B BIENVITIE'S STIUGGIES ...ttt ettt ettt ettt s et ebe st e st et et e b et e st e b e s e s et e se e b e e e be e b e e e b e s eb e e b e b et e e et e ebe e ete st e 21 min. 14s.
72 PrOPriEtOrSNIP-CrOZAL ...c.oiuiiiiiiicici ettt sttt et b e e s e b e b e s et e s e b e e e be e b e s e e b e s e b e e b et ebe st et e et e e etenrens 23 min. 125s.
8: The Mississippi Bubble (John Law) ........ccccocevviiviiiinennas The Mississippi Bubble .......ccooiiiiiiiiiiiiiiiiieeeeeans 24 min. 57 s.
92 SELLIEIS ANT SIAVES ...t 27 min. 37s.
L0: INEW OFTBANS ...t b bbb bbb bbb bbb bbb bbb 31 min. 27s.
11: As Beautiful As Paris (New Orleans & The Ursulines) .... As Beautiful AS Paris ........ccoveeeiiiiiiiiiiiieieeeeeene 32 min. 39s.
12: Creoles aNd the COOE NOIE .......viveiiiiieeie ettt st n et 38 min. 28s.
13: The Indian Wars ......oeeieiiiieeeeeeeee e The INdiaN WarS ..o e 40 min. 33s.
14: BIENVIHIE'S FINGI TEIM ..ottt n et 42 min. 45s.
15: The FrenCh & INGIAN WWAE .......oiiiiiieci ettt 44 min. 34s.
16: THE ACAUIANS ...t E bRt E Rt Rt 46 min. 57 s.
17: The Creole ReVOIL ... The Age of ReVOIULIONS ....oneneeiee e 50 min 15s.
18: Galvez & The AMErican REVOIUTION ..o 52 min. 44s.
19: Pollock & The AMErican REVOIUTION ........cciiiiiiiiiiiise et 54 min. 20s.
20: THE IS1EN0S & NEW IDEIIA ....vviviecic ettt n et 55 min. 07 s.
212 SPANTSN INEW OFTEANS ...ttt b et b et e st et e st e b et e st oA e e e bt e eheeb e e b e nees e e b et ebeneeseebe e eneaene 57 min. 14 s.
22: French & Haitian REVOIULIONS ........coiiiiiiiiiiiciiies et 1h.1min.50s.
23: The ENd OF SPANISN RUIE ...ttt st a ettt b et b et s e b e e en e e e e enennan 1h.5min. 33s.
247 TRE PUICIESE ...t bRt b e r ettt n s 1h.6 min. 04s.
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_ Episode 1 Activities: Part 1
Topic: Colonial Louisiana

Louisiana Social Studies Content Standards:

G-1B-M2 identifying and describing significant
physical features that have influencedhis-
torical events;

G-1C-M4 analyzing types, patterns and effects of
human migration over time;

C-1A-M2 describing the essential characteristics
of various systems of government;
E-1A-M7 describing the various institutions, such
as business firms and government agencies,

that make up economic systems;

H-1B-M2 explaining the cultural, ecological, and
economic results of early European explo-
ration and colonization;

H-1D-M1 describing the contributions of people,
events, movements, and ideas that have
been significant in the history of Louisiang;

H-1D-M2 tracing the development of the various
governments that have been established in
Louisiana throughout history;

H-1D-M4 locating and describing Louisiana’s geo-
graphic features and examining their im-
pact on people past and present;

Key Terms:
colony, monarchy, political alliance,
rebellion, diplomat, treaty, proprietor,
entrepreneur, profit, investment,
cultural diffusion

Introduction:

Discuss these questions with the students to
relate the topic to their own lives. The unknown:
How do you react to a future experience about which
you have little information? For example, imagine
that you are moving to a new place. What if no one
could tell you much about that place? Would you
feel fear or a sense of excitement and adventure?
Perhaps you would have both positive and nega-
tive responses. What factors do you think would
influence those responses? Suggest that students keep
these questions in mind as they learn about the
people who lived in Colonial Louisiana. At the end
of the lesson, the students can discuss how these
people might have responded to the unknown that
awaited them in Louisiana.

Viewing Guide:
Students will complete a timeline activity as
the video is shown. A handout sheet is provided.
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Activity 1: Students will review the timeline. The teacher prepares a set of 8 1/2 by 11 cards (construction
paper works well) with one of the events from the viewing guide timeline on each card. Each student isgiven a
card at random. The students then stand and arrange themselves in the correct order for the timeline.

Activity 2: In groups of 4, students will summarize the colonial period of Louisiana in a visual format. The
timeline provides the essential information. Provide a sheet of newsprint and markers for each group. The
students are to show their information in chronological order and to use words or letters only if absolutely
necessary. The visuals are to be simple, quick drawings and may include stick figures.

Activity 3: Students will determine main elements of key events. They will write news headlines, using the
events from the timeline. Provide sample headlines from a current newspaper. Show the students that all
headlines include a verb. As an extension of this activity, have students write the lead paragraph for one of
the events. Remind them of the five W’'s — who, what, where, when, why (or sometimes how.)

Activity 4: In groups of 4 to 6, the students will consider the recruitment of colonists. First, discuss the
reasons why both France and Spain had difficulty recruiting colonists. Discuss John Law’s advertising
propaganda intended to attract colonists. Have each group create its own song as an advertisement for the
colony. They will use a familiar tune and create new lyrics. For example: to the tune for Row, Row, Row
Your Boat, a new first line might be: Come, come, come today - to the colony. Students may complete this
song or create another.

Activity 5: Students will analyze the roles of significant people in colonial Louisiana through a simple role-
play activity. In pairs, one student will portray a significant person from the video and the other will be a
reporter. Together they should develop 2 to 3 questions and answers for a brief interview. Some of the inter-
views should provide information about the lifestyles in the colony. For example: a nun, a woman living in
New Orleans, or an Indian at the end of Spanish rule. Some sample interview questions might be: Bienville-
How did you select the location for New Orleans? Iberville- What was your plan for dealing with the Indians?
O’Reilly-Why did you react to the rebel colonists as you did?

Activity 6: Each student will work with a partner to identify key people of colonial Louisiana. Then they will
complete an activity designed to apply historical perspective. This is done in the format of a memo of advice
to the colonial person. A handout is provided.

Activity 7: Students will evaluate primary sources to learn their importance in studying Colonial Louisiana.
A handout is provided.

Activity 8: Studentswill complete a descriptive writing assignment. A handout is provided. Allow students
to work in groups to complete the prewriting chart. Then share the information with the entire class. This
provides all students with enough information to complete the writing assignment.

Activity 9: Students will consider how technology could have changed events. Each student chooses an
example of technology today. Write an explanation of the chosen technology. Then tell how it would have
changed an event or events in colonial Louisiana. For example, what if Iberville had a Global Positioning
System? What if Ulloa could have e-mailed the Spanish king? What if Bienville had a cell phone during the
Chickasaw war?
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Higher Order Thinking Questions:

These are examples of questions that will require students to apply complex thinking processes to the
content of the lesson.

no

©

10.

11.
12.
13.

14.
15.

16.

17.
18.
19.
20.

How would Iberville have described the physical features of the region he explored?
How did the physical features, including climate, affect the development of the colony?
Why did Iberville place the first fort where he did? What information did he not have that
would have helped him choose a better site?
Was there conflict between the Indians and Europeans? Was there cooperation? Prove your
answer by giving examples of each.
The Poverty Point culture was an early civilization in Louisiana. What information shows it
was an organized society?
What was the economic motive for establishing the colony? Was it achieved? Explain your
answer.
Describe the economy of Colonial Louisiana.
The kings of France and Spain had political reasons for controlling Louisiana. What were they?
What is meant by the statement “three civilizations converged in Louisiana?” Name the three
and explain what each contributed to the new civilization.
The Africans brought gumbo to Louisiana. Literally, gumbo is a soup-like dish. The narrator
stated that the Africans became part of the cultural gumbo of Louisiana. This is a figurative
meaning for the word. What does this statement mean?
Why did Thomas Jefferson want New Orleans for the United States?
Why was the treaty that was signed by Monroe and Livingston controversial in Congress?
Napoleon had to decide whether to keep Louisiana or not. What were his reasons both for
and against keeping the colony?
What if Napoleon had decided to keep Louisiana? Predict what would have happened.
What if Louisiana was still part of France today? Remember that the Louisiana colony included
much more territory than the state today.
What information would you need to be able to determine the distance from the mouth of the
Muississippi to the site Bienville chose for New Orleans?
How did each of these groups contribute to the development of colonial Louisiana?
What examples of our French and Spanish heritage can still be seen in Louisiana today?
Give examples to show that current life in Louisiana reflects the influence of colonial Louisiana.
What lessons did you learn from studying colonial Louisiana that can be applied to life today?
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Activity 1: Viewing Guide

Number these events in the correct order. You will do this by following the video carefully. Numbers 1
and 2 are already marked for you because they are not discussed in chronological order.

1 The Spanish explorer Hernando de Soto is an aggressive visitor.
2 The French explorer LaSalle claims the mouth of the Mississippi River.
Louis X1V gives the colony to Spain.
St. Denis trades with the Spanish to the west.
Crozat becomes the proprietor of the colony.
Bienville founds New Orleans.
John Law’s Company of the West takes charge.
Iberville and Bienville arrive in Louisiana.
Bienville bluffs an English ship on the Mississippi River.

The British and the French fight the French and Indian War in North America.

Spanish Louisiana

Louisiana is transferred to the United States.

Napoleon convinces the Spanish king to give him Louisiana.

Galvez fights the British in the American Revolution.

First Spanish governor, Ulloa, arrives.

New Iberia is established by Spanish colonists.

O’Reilly punishes the French who rebel against Spain.

Napoleon sells the entire Louisiana territory to the United States.
New Orleans is rebuilt after the fire.

Acadians are driven from Canada and come to Louisiana.
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Activity 6: Colonial Hall of Fame

Choose 5 people who were the most important in developing colonial Louisiana. Give reasons for your choices.

PEOPLE REASONS

4.

5.

As we look back to the time of colonial Louisiana, we have more information and a different perspective
than the people who lived then. Choose one of the names on your list and offer some advice to them that
would have helped improve a situation.

Write a memo to this person in which you give them advice.

Follow this format:

Date:

To:

From:

Topic:

Message:
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Activity 7: Reading A Primary Source

What is a firsthand account? What do we mean if we say: “I heard that story second hand?” If primary

means first and secondary means second, apply this knowledge to determine what a primary source and
a secondary source are.

Read this portion of a letter that Bienville wrote to the representative of the French king.

“I do not see that it will be possible again this year to plant more than fifteen minots of
wheat...since there are only five settlers. It would be difficult for this country to be able
to subsist by itself unless you send at once a large number of settlers who will be able to
support themselves.”

Jean Baptiste LeMoyne, Sieur de Bienville in a letter written to Count Pontchartrain;
from the Mississippi Provincial Archives

Sometimes we analyze a primary source by reading for information in context. Answer these questions
with the best answer.

1. The word minot means: 4. What is Bienville asking the French king to do?
A. akind of wheat A. send food
B. the location of the fields B. sendsettlers
C. aunit of measurement C. sendanother governor
D. aninsect that attacks wheat D. return all the colonist back to France
2. The word subsist must mean: 5. This quote was used in the script because:
A. todisappear A. Itispoetic writing
B. to plant wheat B. Bienville asked the writer to include his
C. toadd more territory words
D. tosurvive without help C. A primary source describes events by
those who lived them
3. The letter implies that Bienville believes: D. All of the script is done in the words of
A. The colony is a great success people of the time
B. The colony needs more settlers to
plant crops

C. The colony needs more soldiers
D. The colony does not need to plant crops

Write asummary of Bienville’s information in your own words. Is your writing a primary source or a secondary
source? Would it be helpful to have other primary sources about the conditions in the colony? Why?
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Activity 8: Descriptive Writing

The Acadians were French people who had lived in Canada for generations. France and Britain
fought many battles over control of this region. The British took the homeland of the Acadians after the
French and Indian War and forced the people to leave. Many of the Acadian refugees came to the Louisi-
ana colony because they wanted to live among people who were also French-speaking Catholics. When
they came they did not have much information about their new home.

Write a four paragraph letter to the Acadians describing what they will find in Louisiana.
Prepare for your writing assignment by grouping your information into two categories. Physical char-
acteristics refer to the natural environment, including climate. Human characteristics are the activi-
ties and changes made by people.

PHYSICAL CHARACTERISTICS HUMAN CHARACTERISTICS

These lists will help you organize your writing. Your letter should be 150-200 words in length.

A suggested pattern is:
Paragraph one: introduction
Paragraph two: description of physical Louisiana
Paragraph three: description of human activities
Paragraph four: conclusion
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_ Episode 1 Activities: Part 2
Topic: Becoming Americans

Louisiana Social Studies Content Standards:

G-1B-M2 identifying and describing significant
physical features that have influenced his-
torical events;

G-1C-M4 analyzing types, patterns, and effects of
human migration over time;

G-1D-M2 explaining how cooperation and con-
flictamong people contribute to the politi-
cal divisions on Earth’s surface;

H-1A-M3 analyzing the impact that specific indi-
viduals, ideas, events, and decisions had on
the course of history;

H-1A-M4 analyzing historical data using primary
and secondary sources,;

H-1B-M9 describing the territorial expansion of
the United States and analyzing the effects
on relations with native Americans and ex-
ternal powers;

H-1D-M1 describing the contributions of people,
events, movements, and ideas that have been
significant in the history of Louisiana;

H-1D-M2 tracing the development of the various
governments that have been established in
Louisiana throughout its history;

H-1D-M3 identifying and discussing the major
conflicts in Louisiana’s past;

H-1D-M4 locating and describing Louisiana’s geo-
graphic features and examining their impact
on people past and present;

C-1A-M4 explaining the purposes of state constitu-
tions and describing the relationship of state
constitutions to the federal constitution;

C-1C-M3 identifying types of foreign policy issues,
using current and historical examples;

C-1D-M2 identifying the rights and responsibili-
ties of citizens and explaining their impor-
tance to the individual and to society;

E-1B-M7 describing historical and economic fac-
tors that have contributed to the develop-
ment and growth of the national, state, and
local economies;

Key Terms:
treaty, diplomacy, foreign policy, strategic
interests, national security, economic
incentives, citizenship, jury duty, due
process, convention delegate, Jacksonian
democracy, census

Introduction:

Discuss the meaning of transitions and
change in order to relate this lesson to the stu-
dents’ own lives. Have students list transitions and
changes that they have experienced in their own
lives. They should include at least four, some that
they were happy about and some that they did not
want to happen. Examples are: gaining a sibling
and entering middle school. Have them mark
those they felt positive about with a plus sign, and
those they felt negative about with a minus sign.
Some examples might have both positive and nega-
tive reactions. Follow this discussion of their per-
sonal experiences by discussing how this concept
of transition and change relates to the people in
Louisiana at the time of the Louisiana Purchase
and in the years following. This concluding dis-
cussion can be done at the end of the lesson.

Viewing Guide:

Students will add details to key points of
the lesson. A handout is provided with a chart of
the key points.

@ ‘;s/‘/"%«%}f\ 4 wm\\& &
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Activity 1: Students form small groups to review the information from the video. Each group is provided
with index cards. They will list each key point on a separate card. The purpose is to compile as much
supporting detail as possible about each key point. This can be a competition between the groups.

Activity 2: After gathering the information, the groups will complete a cause and effect analysis. Provide
this pattern: caused ___ because: . Give each group two index cards with the words
cause and effect. They use the cards on which they have listed key points to try out sentences that fit the
pattern. This activity can be extended by providing additional verb cards such as: affected, changed,
ended, threatened, influenced, expanded, and limited.

Activity 3: Students will form other small groups to perform a pantomime activity designed to review
the lesson. The groups select a key point and create a related scene to pantomime to the class. Some
suggestions include: the Place d’Armes on the day of the transfer; the arrival of a group of Americans
from upriver, with Creoles watching; people in New Orleans gathered as they wait for news of the Battle
of New Orleans; and the arrival of the first steamboat.

Activity 4: In groups of five or six, the students will complete a visual activity that explains the mixed
reactions to the Louisiana Purchase. Each group is provided markers and a large sheet of newsprint, a
poster board, or a length of shelf paper. They are to create a graffiti wall with comments showing the
feelings of the Creoles and the Americans about Louisiana becoming American. Comments must be
classroom appropriate.

Activity 5: Students will design a broadside urging the people of New Orleans to support and assist
Andrew Jackson in defending their city. A handout is provided.

Activity 6: Working in small groups, have students create a cheer that encourages Jackson’s troops as
they head for battle. Suggest that they may use school cheers and adapt them with different words.

Activity 7: Have students analyze information from a primary source. A handout with an excerpt from
Governor Claiborne’s speech to the people of New Orleans is provided.

Activity 8: A handout is provided for a speech activity. Each student will prepare a brief 1-3 sentence
comment that might have been given during this time. The brief speeches are presented to the class.

Activity 9: Students will complete a writing assignment. A persuasive writing prompt is provided with a
handout. The assignment is a letter to the editor of a New Orleans newspaper, written by an American
who is a newcomer.

Activity 10: Each student will work with a partner to complete a geography activity. A handout is
provided. The question is: as a British spy, what would you need to learn about the physical geography
to help your general plan for battle?
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Higher Order Thinking Questions:

These are examples of questions that require students to apply complex thinking to the content of the lesson.

1.

w

10.

11.

12.
13.

14.

15.

16.

17.
18.

19.

From the point of view of the people in Louisiana, what were the disadvantages of becoming
American?

What do you consider to be the advantages?

Which of those advantages did they recognize as time passed?

Analyze the Louisiana Purchase in the economic terms of costs and benefits. Consider both
the United States and Napoleon’s France.

What were the long-term effects of the Louisiana Purchase on France?

Do you think the War of 1812 was necessary to protect the national security of the United
States? Explain your answer.

What do you think the British General would have said when asked his reasons for invading
New Orleans?

How did Jackson’s victory at New Orleans help elect him President?

Do you agree with the statement that the Battle of New Orleans made the people in Louisi-
ana feel like Americans?

What if Andrew Jackson had lost the Battle Of New Orleans? What would have been the
immediate result? The long-term result?

Why did Congress and President Jefferson want Louisiana to become a territory first and
then a state?

How was the first state constitution different from today’s constitution?

Which group of people had the political power in early Louisiana? Explain by applying the
concept of historical perspective.

Why did the men who wrote Louisiana’s first constitution include a requirement that voters
and office-holders must own property?

Core documents are defined as those documents most significant to the history of the United
States. Using this definition, is the Louisiana Purchase Treaty a core document? Explain.
What did you learn about Andrew Jackson that would give clues to what kind of President
he would be?

Do you think a newspaper account of the slave uprising would have been unbiased? Explain.
Would you have preferred living as a pioneer in North Louisiana or as a laborer in New
Orleans? Explain.

What skills and knowledge would have been needed to live in North Louisiana? in
New Orleans?
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Viewing Guide Handout

These main ideas will help you understand the video. For each, add as least two details.

Louisiana Purchase Treaty

Transfer to the United States

Statehood

Economy

Immigrants

Slave Revolt

War of 1812
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Activity 5: Spreading The Word

BROADSIDES

Without radio and television available for spreading information quickly, people who wanted to
inform and persuade the public sometimes had single sheets printed with a message. These single printed
sheets were called broadsides. You may have seen this method of communication used today, with infor-
mation about a musical event or a garage sale. Today they are called flyers.

In the space below, design and create a broadside that could have been distributed in New
Orleans to convince the people to support Andrew Jackson as he prepared to defend their city. Include
words and graphics.

34



Activity 7: Governor Claiborne’s Speech

In New Orleans on September 20, 1803, William C.C. Claiborne spoke to the citizens of New Orleans. The
ceremony transferring Louisiana to the United States took place three months later, on December 20, 1803.

The following statements are taken from the speech:

1.

“Fellow Citizens of Louisiana”
Why do you think he chose these words to begin his speech?

He describes the transfer as “an event so advantageous to yourselves and so glorious to the
United States.”

What does the word advantageous mean?

Did most of his audience agree with him about this?

Why did he describe the event as glorious to the United States? What was he telling

the people of New Orleans about the view of the United States about the transfer?

He then talks about the security offered to those people and * to your posterity the sure inherit-
ance of freedom.”

What does posterity mean?

Did the future generations in Louisiana inherit freedom?

Were there exceptions?

“Under the... American government, you may confidently rely upon the security of your liberty,
your property, and the religion of your choice.”

(If you find ...in a quote, it means that a word or words have been left out.)

Claiborne mentions three advantages of being protected by the American government.

What are they?

Which would have seemed least important to the people of New Orleans? Why?

“Among your first duties...you should cultivate...the advancement of political information.”
What was Claiborne telling the people they should do?
Why did he consider this so important?

Claiborne discussed education by saying “You should encourage literature, for without the ad-
vantages of education, your descendants will be unable to appreciate the...worth of the govern-
ment transmitted to them...”

Restate this point in your own words. Do you agree with this opinion? Why or why not? How
would you measure the success of education in Louisiana today in helping citizens to learn the
value of being Americans?
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Activity 8: Making A Speech

Speeches, such as the speech Governor Claiborne made when he came to New Orleans, were an impor-
tant part of ceremonies and celebrations at the time. The speakers often spoke for long periods of time,
frequently talking for more than an hour. However, the best speech may be a brief speech with very
powerful words. Choose one of these events and prepare your own short speech about the topic. The
length of the speech should be from 3 to 5 sentences, which means you must choose your words carefully
in order to make your point well. Choose one of these situations:

1.

10.

An American offering praise for the Louisiana Purchase.

A French resident of New Orleans introducing the representative of the French govern-
ment who was sent to receive the colony from Spain.

A Spanish official saying goodbye to the citizens of New Orleans.

Governor Claiborne offering a brief speech of greeting as he arrives in New Orleans.
A slave leader persuading others to join his rebellion.

An American government official in favor of allowing Louisiana to become a state.

An American who lives in Spanish West Florida speaking in favor of rebellion in order to
become part of the United States.

A Congressman who opposes the War of 1812.
A citizen of New Orleans praising Andrew Jackson at a banquet following his victory.

A resident of Louisiana explaining why the territory should not have to wait to become a state.

Your own idea:
You may have another idea for a speech. Discuss your idea with your teacher.

In planning your speech, consider the person you are portraying and your audience. Also, remember
the purpose of your speech.

36



Activity 9: Persuasive Writing

Persuasive writing is intended to convince your audience about an issue or topic. The writing should
include main points and reasons why each main point is correct. A positive tone is usually more con-
vincing. Give your audience positive reasons to agree with you instead of criticizing their opinions.
Writing Prompt

Imagine you are an American who has arrived in New Orleans just after Louisiana is transferred to the
United States. Write a letter to the editor of the newspaper convincing the people that they will benefit
from becoming Americans. Your letter should be approximately 150 words and should follow correct
letter- writing format.

Prewrite:

Brainstorm a list of positive reasons you can include in your letter.

Now, complete your letter on a separate sheet of paper.
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Activity 10: Physical Geography

Complete this activity with a partner. Assume the two of you are British spies who must learn as much
as you can about the physical geography of the area between the Gulf of Mexico and New Orleans.

1. Listat least 5 questions the commanding officers would need to have answered in order to have
enough information to plan their attack.

2. What would the spies have to do in order to learn the answers to their questions? What was
available to help them?

Answer the questions from your own knowledge, information from the video, or another source. Indi-
cate where you learned each answer. This includes your own background knowledge.
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