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Louisiana: A History Series
Lproject in the history of Louisiana Public Broadcasting. This
six-part series tells the colorful story of Louisiana not only for her
citizens and students, but for all Americans. More than just a re-
view of historic events, the series explores the rich legacy of the
many cultures that have left their imprint on Louisiana and helps
viewers understand why Louisiana is truly a state like no other.

The series begins with pre-history and explores the major events, movements, and person
ve shaped Louisiana through to the modern era. It includes the contributions and history of
of the state and reflects our cultural diversity, a critical factor in understanding why Louis
t from other southern states.
Louisiana: A History combines historical renderings, rarely seen photographs, and historical

with powerful videography to create a unique view of our state. Using old journals, corre
 and family reminiscences, the story reveals the voices of real people describing how they
, played, and survived. In essence, this series explains, “what we are” as a state by show
e are” as a people.
To ensure historical accuracy, the state’s top historians, teachers, museum directors, national
 authorities, and authors have served as Advisory Council to the project since its beginn
 guidance for the LPB staff.
The series host is Stephen E. Ambrose, former professor of history at the University o
s. Dr. Ambrose, a distinguished historian and scholar, has appeared in many historical

ries. In addition to being a best-selling author (Undaunted Courage and Citizen Soldier
se has been a consultant on both fiction and non-fiction films (Steven Spielberg’s Savin
an and Ken Burns’s Lewis and Clark).
The series narrator is Lynn Whitfield, a native of Baton Rouge, who brings a strong se
na heritage and culture to her role as narrator. She garnered international acclaim and an 
 for her portrayal of the fascinating Jazz Age entertainer Josephine Baker in HBO’s The Jos
tory. Feature film credits include Eve’s Bayou with Samuel L. Jackson, and The Color of Hat
amilton, Ms. Whitfield was also featured in A Thin Line Between Love and Hate with M

ce and Gone Fishin’ with Joe Pesci and Danny Glover. She has appeared in numerous ne
le television productions.
The senior producer for the project is Tika Laudun and the series is produced and direc
udun and Al Godoy. It is written by C. E. Richard and is in part based on original scripts w
a Reid Jhirad. Mike Esneault composed music for the series and the executive producers ar
ey and Clay Fourrier.
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EPISODE ONE: This Affair of Louisiana.
The Mississippi River emerges as a defining element of our history. The program explores
the prehistoric cultures of Louisiana’s first residents, the state’s Native Americans. Also
featured are the personalities and events of Louisiana’s colonial period, which left a last-
ing imprint on the state. The episode ends with Napoleon selling Louisiana to the United
States for $15 million.

EPISODE TWO: The New Americans.
Louisiana becomes America’s 18th state in 1812 and slowly becomes a part of the

The Series
fledgling nation. There is also an examination of everyday life in antebellum Louisiana

and the economic and cultural forces that led the state to secede from the Union.

EPISODE THREE: War On The Home Front.
This episode examines Louisiana’s role in the Civil War and the impact of this wrenching
conflict on the state and its people. The focus is on the war as it is fought on Louisiana’s soil.

EPISODE FOUR: The Search for Order.
Reconstruction and the rebuilding of the devastated state are viewed through the eyes
of both whites and African-Americans. The political, economic, and cultural growing
pains at the close of the nineteenth century are examined.

EPISODE FIVE: The Currents of Change.
The 1927 Mississippi River flood ravages Louisiana and is the impetus for the creation
of a unified levee system along the great river. The emergence of future governor and
U. S. senator Huey P. Long changes Louisiana politics forever and still affects the state
six decades after his assassination. His colorful and erratic younger brother Earl also
serves three terms as Governor, with some well-publicized visits to mental institutions
during his second term.

EPISODE SIX: No Story Is Ever Over.
The transformation of Louisiana’s economy from agriculture to industry, the civil rights
movement of the 1950’s and 1960’s and Louisiana’s place in the 21st century are fea-
tured in the final episode of the series.
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To the Teacher

This material contains instructional strategies and student activities designed to accompany the
Louisiana Public Broadcasting Series, Louisiana: A History. Written for the middle school student and
teacher, this material is intended to serve as a guide and a resource to supplement your curriculum.

Each video episode covers numerous topics from Louisiana history. This teacher’s guide is orga-
nized according to these topics. Each episode is broken up into smaller segments that work well for
classroom viewing. Specific classroom assessment information is not included, but will of course be a
component of a complete instructional unit. The activities in the guide are designed to help students
master key concepts of the Louisiana Social Studies Standards. Classroom assessment should be de-
signed to measure their progress toward mastery.

For detailed information about what students are expected to know and do, refer to The Teach-
ers’ Guide for Statewide Assessment for Social Studies from the Louisiana Department of Education.
This reference source explains how students are assessed for each of the social studies benchmarks. The
Louisiana Social Studies Content Standards are available online at www.doe.state.la.us.

This LPB Teacher’s Guide:
· provides a viewing guide for each segment

· correlates with the Louisiana Social Studies Standards

· relates to all four strands of social studies:

geography, economics, civics and history

· supports United States history and Louisiana history benchmarks

· includes examples of higher-order thinking questions

· provides for different learning styles with a wide variety of activities

· uses primary sources in active learning activities

· summarizes the content of the video for teacher reference
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Episode 2:
The New Americans

THE ANGLO-CREOLE CONFLICT

When America made the Louisiana Purchase in 1803, the territory’s substantial
French Creole population was part of the deal. Creole culture was Catholic and Latin,
while the United States was predominantly Protestant and English. The Creoles went
from residing in a Spanish colony to residing in a French colony to residing in the
United States over a very short period of time. This abrupt jolt caused a wrenching
feeling, which became especially acute among the Creoles when they had to say fare-
well to France. Neither the Creoles nor their leaders had been consulted about these
political changes and nearly all found their new American brethren repulsive. Ameri-
cans viewed the Creoles with suspicion as well.

Captain Henry Shreve Clearing the Great Raft from Red River by Lloyd Hawthorne. Courtesy of the R.W. Norton Art Gallery, Shreveport.



40

The only Americans the Creoles had met prior

to the Louisiana Purchase had been the rowdy

flatboatmen who seasonally descended on New Or-

leans with their cargos from the interior. The Creoles

thought every American was barbaric and opportu-

nistic, and disdained their blatant quest for monetary

gain. In turn, the Americans regarded Louisiana’s Cre-

oles as easygoing, decadent Europeans, who were lazy,

snobbish, and very set in their ways. Such prejudice

and ill will between the two communities could not

be overcome easily and hindered good relations for

years. It was left to Governor W. C. C. Claiborne to

reconcile the two cultures. Though the struggle con-

founded him at times, he was able to keep open war-

fare from erupting.

The Anglo-Creole conflict remained a fixture

of life in Louisiana, much like the thick humid air. At

the start of the period, however, Creoles had reigned

supreme. Out in the countryside, the Creoles who

populated the rich sugar-producing regions along the

Mississippi River possessed a distinctive culture. Their

joie de vivre made them different from the determined

Americans who poured into the area after the Louisi-

ana Purchase. Creole parties and events reflected con-

tinental flair. Creoles could also be arrogant, and were

pretentious about their birth and standing. Creole slaves

looked down on American slaves. Creole society was

very insular. Family lineage was all-important and one’s

status derived from one’s family roots. Creoles insisted

their sons marry into Creole families. Mixing between

Americans and Creoles was discouraged, but in the

end such mixing occurred and doomed Creole society

to extinction. Creoles attached a social stigma to be-

ing a businessman, a shopkeeper, a merchant, or a

banker. Creole males grew up to be planters, lawyers,

elected or appointed public officials or, at the very least,

doctors or brokers. In the end it was preferred that a

Creole man marry into money rather than work long

hard hours at a job. A Creole father’s word remained

law. Many Creoles were brutal to their slaves, yet kept

a light skinned mulatto mistress in New Orleans.

Creoles maintained extended households.

Married children often lived with, or near, their par-

ents. Grandparents were often found under the same

roof. Creoles spoke French and rarely bothered to learn

English. French culture was admired from afar, and

Creole tailors copied the latest fashions from Paris.

Many members of the community became solid sup-

porters of Napoleon and hung portraits of the General

and depictions of his great victories in their homes.

Creoles celebrated all French holidays and commemo-

rated Bastille Day with parties and balls. When meet-

ing friends Creoles kissed both cheeks, as Frenchmen

still do.
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 Americans believed that Creoles were lazy

because they shunned the trades and manual labor.

Yet, Creoles supervised their plantations, visited

friends and relatives, made deals and contacts, and

hunted for recreation. Creole men were famous for

their gambling. Financial troubles never fazed them.

Creoles lived on interest and leaned on family mem-

bers quite often. There was no social stigma to being

without work. Creoles took their religion as a matter

of course, as they did most things in life. Creoles were

either uninterested in public affairs or very passionate

about them. Language barriers became a sticking point

and interpreters were often needed to translate. In

fact, bilingual newspapers were published for years,

legislation was written in both French and English,

and Louisiana maintained the parish system of gov-

ernment, including police juries.

The impression that much of Louisiana’s

population was different from the rest of the United

States was valid, and leaders in Washington, D.C.

were concerned that those who had to construct the

state’s government would be unable to do so. But

slowly Americans began to overwhelm the French

population. In New Orleans, American merchants

and settlers counteracted Creole influence. In 1803

the Creoles outnumbered Americans by seven to one,

but by 1830 they only did so by two to one. During

the 1840’s Creoles lost more ground as additional

Americans and immigrants from Ireland and Ger-

many moved in. Americans introduced the Greek

Revival style of architecture, which supplanted the

Creole building style. At last Louisiana began to as-

sume a more American look.

LOUISIANA CONSTITUTIONS

Louisiana has written more state constitu-

tions than any of the other forty-nine states. Before

the Civil War, three constitutions were written and

each proved so controversial that attempts were

made to revise them almost immediately.

The 1810 Federal Census revealed that

Louisiana had over 60,000 people, which meant it

could apply for statehood. As part of that process

Louisiana residents had to convene a constitutional

convention to write the document that would es-

tablish their state government. The constitutional

delegates who met in New Orleans from 1811 to

1812 were wealthy men from outlying plantation

areas and the city of New Orleans. Twenty-six of

them were French Creoles and forty-three were

Americans. These delegates modeled Louisiana’s first

constitution after Kentucky’s state constitution,

which in turn reflected the strong influence of aris-

tocratic Virginia.
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The men who composed Louisiana’s first

constitution were landed gentry. They did not trust

ordinary people, and the end result of their delib-

erations was a less than democratic document.

Citizenship, voting rights, and the right to serve

in the legislature were reserved for men of prop-

erty, much like themselves. In order to serve in

Louisiana’s government one had to own property

worth five hundred dollars, a considerable sum at

a time when most people earned less than a dollar

a day. Senators had to own one thousand dollars

worth of property. The qualifications to be gover-

nor were even more substantial. A candidate had

to be a male United States citizen of at least thirty-

five years of age who had resided in the state for at

least six years and owned land worth at least five

thousand dollars.

 Louisiana’s first constitution provided for

a general election to be held in which any number

of people could run. The legislature would then

choose the governor from among the top two vote

getters. Traditionally the governor was always the

man with the most votes. This process protected

the government from complete democracy, which

many men thought was dangerous because the

people might be swayed by emotion, influence, or

factors other than reason. Louisiana’s first consti-

tution reflected the prevalent thinking of the times,

which was that wealthy white men knew what

was best for everyone.

The governor, who had to be a very

wealthy man, possessed wide-ranging appointive

powers, and that made him a very strong execu-

tive. As a point of fact, present day Louisiana gov-

ernors are still more powerful than many of their

counterparts in other states.

In order to be able to vote in Louisiana,

one had to own property. Only a third of the white

men living in Louisiana at the time the first con-

stitution was written were qualified to cast a bal-

lot. The first state Constitution contained no pro-

vision for a Lieutenant Governor, nor did the Con-

stitution of 1812 have a process for amendment.

Louisiana’s first Constitution was a conservative,

elitist document.

While Louisiana’s population grew and

changed, the Constitution of 1812 remained a

bastion of privilege, and many men began to re-

sent it primarily because it denied them the right

to participate in their government. People living

in North Louisiana were especially upset because

the state legislature never provided for more repre-

sentation from that area as the population in that

part of the state grew. For years the state had only
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fourteen senators. Few citizens had a say in their

own state government. Still, the aristocrats be-

lieved that those who governed should be “above

the masses.” By the 1840’s, however, the Consti-

tution of 1812 was being subverted by fraud. People

were “given” land by one candidate or another

long enough to qualify to vote and cast a ballot on

election day. In the 1844 Presidential election,

Democrats even ferried illegal aliens down to

Plaquemines Parish to vote!

After two decades of wrangling, in 1845

Louisiana wrote a second constitution that liber-

alized voting and office-holding requirements. One

no longer had to own property to participate in

the political process. The governor’s vast appoint-

ive powers were curbed somewhat and all local

offices were now elective rather than appointive.

Representation in the Senate was based on total

population, which included a count of the slave

population, even though slaves could not vote.

Suddenly plantation districts along the Mississippi

and Red Rivers had more representation and the

planters’ dominance of state government was pre-

served. Because of the economic downturn that

occurred in the late 1830’s, the Constitution of

1845 also limited monopolies, banks, and the

amount of debt the state could incur. This proved

to be a frontal assault on the “special interest” busi-

ness and public works deals that had been a staple

of the legislature during good economic times. The

Constitution of 1845 also provided Louisiana with

a Lieutenant Governor.

Rather than create peace, this new consti-

tution only angered those of privilege, who vowed

to write a third constitution when they returned

to power. That occurred seven years later. The

Constitution of 1852 was written by pro-business

individuals who granted constitutional privileges

to banks and railroads. Louisiana has always had a

tendency to preserve special interests by putting

their needs into the state constitution, making it

more difficult to remove them. Representation in

both legislative houses was now to be based on

total population, once again meaning that slaves

were counted although they could not vote or hold

office. Large slaveholding plantation districts thus

had undue influence in the legislature. As a con-

cession, however, most state offices, including

judgeships, were made elective. The Constitution

of 1852 was the third and final Constitution of

the antebellum period but it was not the last state

Constitution. Louisiana would write six more over

the next century and a half.
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ST. DOMINGUE AND THE SLAVE REVOLTS

 The French Caribbean colony of Saint

Domingue, which today is better known as Haiti,

provided numerous white planters and black slaves

for Louisiana. Between 1792 and 1809 approxi-

mately 10,000 or more refugees left the island and

made their way to the Gulf Coast.

A slave rebellion in St. Domingue, inspired

by the French Revolution, succeeded in over-

throwing French colonial government. A black

leader named Toussaint L’Ouverture became the

head of the second independent republic in this

hemisphere. Because St. Domingue was under

black rule, many whites were uneasy. Although

some slaves had risen up and killed their masters,

the situation was nothing like the horror stories

that filtered out and frightened slaveholders in the

United States. Between 1792 and 1803, white

planters began deserting the island because they

distrusted the new government. Some took their

slaves and immigrated to other parts of the Carib-

bean. Several hundred of them came to Louisi-

ana, settling primarily in New Orleans.

They came to Louisiana because there had

been a trading relationship between the two places,

going back to French colonial days. Louisiana had

given the island lumber and construction materi-

als, while in return St. Domingue traded coffee and

European goods obtained from France. Matters on

the Island took a turn for the worse when Britain

and France were at war. The British would land a

force and then Napoleon would land a force to re-

take the island. A Civil War eventually erupted.

The French army got wiped out. Many French sym-

pathizers suffered greatly as the French army re-

treated. By 1803 there was a mass exodus of French

settlers to Louisiana and Cuba.

 Those who went to Cuba stayed there for

about six years, until the Spanish authorities dis-

pelled them. The Cubans disliked the French in-

fluence and distrusted the slaves these French

planters brought with them because they were

afraid islanders would emulate the St. Dominique

revolt and civil war would result. In 1809, about

9,000 Frenchmen left Cuba and headed for Loui-

siana, a French-speaking locale with a plantation/

slave system much like the one they had left.

Within a three-month period, New Orleans ab-

sorbed most of these immigrants. The new arrivals

nearly doubled the city’s population and infused

French culture back into the community. The first

wave of St. Domingue refugees and their slaves,

which arrived between 1792 and 1803, coupled

with the second and third waves, which arrived in
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1803 and 1809, contributed greatly to the culture

of the state. Although the majority of them settled

in and around New Orleans, about 20 percent went

out to outlying French parishes such as St. Martin

or to the river parishes such as Pointe Coupee and

St. Charles. They brought with them vast knowl-

edge about cultivating sugar cane.

 Inside the city of New Orleans many of the

refugees and their children started French language

newspapers. French opera became fashionable. More

French churches were started, as were French

schools and colleges. The St. Domingue refugees

took an active part in government, serving in the

legislature. They also made medical contributions

to the state. For example, in 1801 a St. Domingue

refugee performed the state’s first cesarean birth in

Donaldsonville.

Both slaves and free blacks arrived. This just

added to the cultural mix. Nearly a third of the slaves

living in New Orleans after 1809 had a connection

to those who had arrived with the St. Domingue

refugees. Slave music and dance influenced local

customs. Some have linked jazz beats to Caribbean

rhythms. Caribbean refugees introduced foods such

as okra and their mysterious religion, voodoo, which

is a mixture of African and Catholic beliefs nurtured

on the islands. African and West Indian Black cul-

ture thrived in south Louisiana. The shotgun houses

so typical of New Orleans today were introduced by

the St. Domingue refugees as well. Like the Cu-

bans, however, some white Louisianians feared that

this influx of slaves from the island would result in a

local revolt. Some attributed the 1795 Pointe

Coupee slave uprising to a conspirator who had been

brought to Louisiana from St. Domingue. Sixty

slaves were hanged. The 1811 slave revolt may have

been influenced by this group’s experience as well.

The effect of the island’s revolution on Louisiana

was great. French culture was given a great boost, as

was the Afro-Creole culture. Louisiana culture re-

mained substantially different from that of the rest

of the United States.

THE WAR OF 1812

One of the most important military cam-

paigns in American history took place along the

Louisiana Gulf Coast. The climax of this struggle,

the Battle of New Orleans, marked the only deci-

sive American victory on land during the otherwise

dismal War of 1812. Louisiana had been a member

of the Union for barely two months when the U. S.

declared war on Britain.

This war against the British was deemed

necessary because of unresolved issues that dated
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back to the 1790’s. Southerners and Westerners

were particularly angered by the British in Canada

and Florida, who encouraged Indian tribes to at-

tack American settlers in the nation’s interior.

Some Americans thought the national honor of

the United States was at stake because our Ameri-

can sailors were being kidnapped with impunity

and pressed into service by the British.

The United States entered into this con-

flict woefully unprepared. With no large standing

army and no navy to speak of, America came face

to face with a foe that maintained the greatest navy

in the world and had beaten French military genius

Napoleon after nearly two decades of European

fighting. The American military was ill-equipped

to fight, and a Canadian invasion failed miserably.

Then Washington D.C., the nation’s capital, fell

not to an invading army but rather to a coastal raid-

ing party that burned the city to the ground. With

such successes in their pocket, the British turned

their attention to the Mississippi River valley. Vice-

Admiral Alexander Cochrane and Sir Edward

Packenham commanded the British forces.

The commander of the American forces was

a tall, gaunt man named Andrew Jackson. He had

moved to the Tennessee frontier and became a

prominent lawyer, land speculator, and militia com-

mander. In New Orleans he found about 1000 regu-

lar U.S. army troops, all professional soldiers, and about

2,000 militia volunteers from Tennessee, Kentucky,

and Louisiana. Jackson needed more men, guns, can-

nons, powder, and shot to keep the British at bay.

Not far from New Orleans, from back in the swamps

around Barataria Bay near Grand Isle, a band of free-

booters and pirates led by Jean Lafitte came forward

with additional supplies and manpower.

The British landed troops on the shores of

Lake Borgne and had marched to within nine miles

of New Orleans. Jackson had built an impressive

wall on the only clear ground in the area, the level

plains of Chalmette. Packenham ordered a grand

assault on the well-fortified American position. A

general frontal attack involving 6,000 British sol-

diers took place early on the morning of January 8th.

The American position bristled with cannons, cour-

tesy of Jean Lafitte, and, in fact, the Americans

maintained artillery superiority on the field. Their

guns commanded the approach to the ramparts.

Word came in the weeks following the

Battle of New Orleans that the war had ended on

the previous Christmas Eve, and that the Ameri-

cans and British signed a peace treaty in Ghent,

Belgium that did not call for any territorial changes.

News of the tremendous victory at New Orleans
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swept the country before word of the Treaty of

Ghent reached most Americans, and Andrew Jack-

son was hailed as a national hero. He suddenly

became a presidential contender. The Battle of

New Orleans saved Louisiana and the lower Mis-

sissippi from British occupation and marked the

last time a foreign army ever invaded the conti-

nental United States.

FREE PEOPLE OF COLOR

During the antebellum era, many slaves in

New Orleans, Baton Rouge, and other communi-

ties became skilled craftspeople. They built plan-

tation homes, outbuildings, and other structures.

They repaired the levees, learned blacksmithing,

and became accomplished carpenters and masons.

A few even learned how to pilot boats and helped

haul sugar and cotton crops to market. Female

slaves sewed, knitted, acted as midwives, and per-

formed other domestic chores. Some slaves kept

gardens and sold their produce on market days.

Oftentimes their masters hired such skilled men

and women out after they completed their daily

tasks. Because they were so good at what they did,

the reputations of these slaves grew, and they were

sought after. In this way some slaves were able to

earn enough money to purchase their own free-

dom. These individuals became known as free

people of color.

One free man of color who started out as a

slave was named Emperor Williams. He was born

in Tennessee but sold southward to New Orleans

where a free man of color bought him. The free

man of color made Williams the head of his car-

pentry crew and promised him freedom one day.

In 1858 Williams won his freedom because he in-

stalled a difficult cornice piece on a house at the

corner of Perdido and Carondelet streets. Williams

had taken on a job that white men had failed to

satisfactorily complete. His master promised him

his freedom if he accomplished the task. Williams

studied the house plans all night until he got every

part perfectly laid out in his mind. The next day

he took his crew and installed the cornice properly.

Every southern state had free people of

color, but they were found mainly in urban cities

such as Charleston and New Orleans. Many of

these free people of color were also sons and daugh-

ters of masters and slaves. Sexual relations between

white masters and slaves produced a light-skin

people known as mulattos, who were found in their

greatest numbers in New Orleans. Masters some-

times kept mulatto women as mistresses. However,

most of the free people of color were tradesmen



48

and domestic servants. Some were farmers, and a

few became planters in the sugar parishes who

owned slaves of their own. One free person of color

in Iberville Parish, for example, had, by 1860, ac-

quired more than 80 slaves. His net worth at the

time was over 200,000 dollars.

Even though they were rich or had estab-

lished reputations, free people of color were not

well treated and never achieved citizenship status.

They could not vote nor hold office. Many were

harassed. All faced prejudice. Whites viewed free

people of color with suspicion and worried they

might start a slave revolt. Free people of color of-

ten had their movements restricted in town. Some-

times they had to wear identifying tags and carry

special papers that might be checked at any time.

Free people of color walked the slippery “middle

ground” between slavery and complete freedom.

During the Civil War and Reconstruction many

free people of color served as leaders in the Union

cause and supported Radical Reconstruction.

THE WHIGS AND

THE DEMOCRATS

By the late 1820’s and early 1830’s, the dy-

namic of Anglo-Creole strife, which had influenced

politics since statehood, declined. This decline hap-

pened slowly, as more and more Americans moved

to the state. Evidence of ethnic strife did not fade

entirely, however, and it reappeared periodically

for decades to come. Yet this changing dynamic

took a secondary role as national issues that af-

fected all of America came to the forefront. Two

national parties were gaining a stronghold in the

state, demonstrating that Louisiana was becoming

more like the rest of the nation. The new party

system allowed more people to become involved,

even though only adult white men could actively

participate. The two parties that emerged were the

Democrats and the Whigs.

In general the Democrats viewed society

as a conflict between the simple, virtuous, honest,

hardworking common people and the evil aristo-

crats who desired a quick buck without an honest

day’s work. Democrats were uncomfortable with

technological innovation and the market revolu-

tion that propelled America into the Industrial

Age. Southern Democrats in particular preferred

an agrarian lifestyle, and envisioned America as a

country of farms and workshops where laborers had

control over their production. Democrats sup-

ported limited government because they believed

that government, if left unchecked, would subvert

the liberties of everyone.
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The Whigs, on the other hand, attracted

followers in Louisiana who held the opposite view-

point. The Whig party came into existence in the

1830’s and would pass from the scene by the 1850’s.

Both political parties started off very strong and

enjoyed loyal constituencies, but eventually the

Whigs were torn apart by sectional strife. None-

theless, Whigs welcomed the market revolution

and believed that government should take an ac-

tive role in encouraging business. Whigs believed

society, in its natural state, was organic, intercon-

nected, unified, and harmonious. They did not

subscribe to the idea that the world revolved

around struggle and conflict. The Whigs believed

that the market revolution would civilize the coun-

try, settle old differences, wipe out regional distinc-

tions, and unite America into a powerful nation.

The Whigs envisioned factories, great cities, and

harmony between labor and management. Many

Whigs were evangelicals who thought the govern-

ment should dictate morality, aid education, and

foster a Christian republic based on Biblical prin-

ciples. The Whigs enjoyed support from Demo-

crats who had grown disenchanted with the Presi-

dency of Andrew Jackson. While many admired

the man, few approved of his methods, particularly

the way in which he destroyed the national bank.

The Whigs’ national leader was Henry

Clay, who presented a well-organized plan for

change dubbed the “American system.” It included

the trinity of the national bank, tariffs, and inter-

nal improvements. The brilliance of this plan was

that it could translate to the local level all around

the country. In Louisiana the Whig program gained

many followers. There were many banks in New

Orleans, as well as a branch of the Bank of the

United States. The Whig’s tariff to protect the sugar

planters was well received, and sugar planters were

almost always Whigs. Given the great number of

rivers and bayous in the state, many Louisianians

supported any internal improvements that would

facilitate navigation. Whigs wanted the state capi-

tal to be New Orleans or another site near the Mis-

sissippi River, and many party members were men

of privilege who supported the Constitution of

1812 long after it failed to serve the state’s needs.

Whigs dominated state politics until 1845.

The Democrats prevailed until the early 1850’s,

when the party was crippled by internal fighting.

The Whigs returned to power with a vengeance,

but their national party evaporated around 1856

due to sectional wrangling over slavery. The only

man from Louisiana who ever served as President

of the United States ran as a Whig. He was not a
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native of the state, but rather an army general who

had been stationed at the Pentagon Barracks in

Baton Rouge. A hero of the Mexican War, Zachary

Taylor won the Presidency in 1848. He was a ca-

reer soldier and a southern slaveholder who had

no previous political experience. Tragically, he died

in office.

The French Creole population transferred

its political loyalty to the Whigs when two party

politics began in the 1830’s. Many Creoles were

sugar planters with connections to New Orleans

banking and business. The Democrats were mostly

Americans, except for a few Acadians who rode

the open ranges. Many of the Democrats were in-

dependent yeomen farmers who had no interest

in paying taxes to support improvement projects

on the waterways or in New Orleans. The Cres-

cent City started out as a hotbed of Whig senti-

ment, but as immigration into the city increased,

the Whigs began losing their hold and the city

became a political battleground.

By the late 1830’s North Louisiana leaders

and one man from New Orleans were giving the

Whigs the most trouble in the state. That one man

was Orleans Parish Democratic leader John Slidell.

First a Congressman, and then, by the 1850’s, a

powerful U.S. Senator, Slidell was born in New

York and graduated from Columbia University. He

traveled extensively in Europe and appreciated

French culture. Slidell cultivated ties with the

French population in New Orleans and got them

to switch their loyalties to the Democratic Party.

He also courted Irish and German immigrants.

During the 1850’s the Democrats were particularly

successful at defending slavery against increasing

criticism from the North. When the Whigs failed

to do that, their party died. This was a sign that

our nation was tearing itself apart.
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GLOSSARY

Creole: Person of French or Spanish ancestry living in Louisiana.

Flatboatmen: Men who navigated the flat boats down the Mississippi River to New Orleans, carrying

goods, in the days before steamboat travel.

Militia: Citizen soldiers or volunteers who were not professional military men

Whig: Name of a political party in the United States taken from the party of the same name in Britain

that opposed the King. The name was taken to emphasize the party’s opposition to President

Andrew Jackson.
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Louisiana: A History
Episode Two: The New Americans

Topic Guide and VHS Locator

Topic .................................. Title As It Appears on Screen ..............Minutes into program

1: Claiborne & The Creoles ............................................... Claiborne & The Creoles ........................................... 03 min. 38 s.

2: Spanish Border Disputes .................................................................................................................................................... 08 min. 18 s.

3: Slaves and the Plantation Economy ............................... Slaves & The Plantation Economy ................................. 10 min. 43 s.

4: The Slave Revolt Of 1811 ................................................................................................................................................. 17 min. 19 s.

5: Louisiana Law & Statehood ........................................... Louisiana Law & Statehood ......................................... 20 min. 43 s.

6: The Battle Of New Orleans ............................................ The Battle Of New Orleans ......................................... 23 min. 09 s.

7: Creoles Of Color ................................................................................................................................................................ 28 min. 15 s.

8: New Louisianians ............................................................ New Louisianians .................................................... 34 min. 41 s.

9: Antebellum Prosperity ....................................................................................................................................................... 37 min. 52 s.

10: Slavery and Secession ...................................................................................................................................................... 46 min. 39 s.
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Louisiana Social Studies Content Standards:
G-1D-M2 explaining and giving examples of how

characteristics of different physical environ-
ments alter human activities;

E-1B-M7 describing historical and economic fac-
tors that have contributed to the develop-
ment and growth of the national, state, and
local economies;

H-1D-M1 describing the contributions of people,
events, movements, and ideas that have
been significant in the history of Louisiana;

H-1D-M locating and describing Louisiana’s geo-
graphic features and examining their impact
on people past and present;

H-1D-M5 tracing the development and growth of
Louisiana’s economy throughout history;

Key Terms:
slavery, land use, life expectancy, (relate to
slaves), standard of living, plantation sys-
tem, technological advances, productivity,
goods, services, compromise, political par-
ties, political campaign, and elections

Topic: Antebellum Louisiana
Episode 2 Activities: Part 3

Introduction:
The students will consider the concept of

point of view. For discussion, have them think of
an event that has happened this week, at school,
in the community, the state, the nation, or the
world. Then have them identify as many different
points of view as possible for the event and ex-
plain the factors that influence each point of view.
One example would be a basketball game between
the school and a rival school. Follow this lesson by
asking the students to discuss how point of view
relates to antebellum Louisiana.

Viewing Guide:
The viewing guide identifies the changes

that have occurred in Louisiana since the ante-
bellum era. A handout is provided.
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Activity 1: To review information in the video, small groups prepare review questions. Each group is
assigned either who, what, where, or when questions. The group should develop at least five questions
with their terms and then formulate two why questions, all written separately on index cards. After the
cards are collected, distribute them to other groups. Each group is given cards with one each of the who,
what, where, when and why questions. The groups discuss the answers to each of the questions they
have been given and then report their answers to the class.

Activity 2: A primary source describing a plantation is analyzed. A handout is provided.

Activity 3: Students will examine the concept of point of view as it relates to antebellum Louisiana. A
handout is provided.

Activity 4: Provide students with blank large index cards. They will design a postcard from this period,
with an illustration and a message on the other side.

Activity 5: A handout is provided for an economics activity. The visual chart will show goods and
services in the antebellum economy.

Activity 6: To recognize the importance of contributions of individuals, students select one person who
deserves to be recognized and prepare certificate of award. The certificate should include a statement
about why the person is receiving the award. One example is Norbert Rilleaux.

Activity 7: Work songs were an important element of life in Louisiana during this era. In groups, stu-
dents will develop a work song or rhythm for schoolwork.
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Higher Order Thinking Questions:

These are examples of questions that will require students to apply complex thinking to the content of
the lesson.

1. How was the antebellum economy affected by geography?
2. What effect did the steamboat have on the economy of antebellum Louisiana?
3. New Orleans was described as experiencing an economic boom. Explain this statement.
4. What economic reasons did Louisiana have for not seceding from the Union?
5. Why was the Whig party popular with some of Louisiana’s planters?
6. What reasons would explain why so many immigrants came to New Orleans?
7. What factors might have influenced how the immigrants were accepted in the city?
8. What generalizations can you make about the culture of the time, based on what you

learned about the entertainment?
9. Which form of entertainment would have been your choice? Why?

10. Slaves developed their own culture within plantation life. Can you identify any group
today, which could be considered as having a culture within the main American culture?

11. How does the information you learned about life of the pioneers of North Louisiana
compare with what you know about pioneers of the American West?

12. How did slavery affect the family structure of the slaves?
13. Cajun families helped each other work on their farms. How did they benefit from this practice?
14. Can you think of any examples today of people helping each other like this?
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Viewing Guide Handout

One way to study the past is to identify the changes that have occurred since that time. As you watch
this video, look for information about what is no longer found in Louisiana today. Some examples may
include economic activities, cultural activities, social behavior, transportation, technology, types of build-
ings, and functions of government .

What I would not see in Louisiana today:



57

Activity 3: Point Of View

Understanding point of view helps us understand the actions and attitudes of individuals and society.
When we apply this concept to the past, we also recognize that historical perspective is important. People
look at today’s events and issues according to their own experiences, attitudes, and knowledge. People in
the past did the same. When we look at events from the past, we have different experiences, attitudes, and
knowledge than anyone at that time. We need to recognize our different historical perspective.

Past Event, Situation, or Issue Historical Perspective
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Activity 3: Plantation Life

Describe plantation life from the point of view of a slave and from the point of view of a plantation
owner.  Think of these different experiences and complete the activity below. For each point of view, list
ten words or phrases that might have been used to describe plantations.

Ten words a slave would use:

Ten words a plantation owner would use:

Choose another example from Antebellum Louisiana and list two different points of view. Choose five
descriptive words for each, showing how two groups of people see the same situations in very different
ways. For example, the coming of the railroad would seem very different to the steamboat captain as
compared with the owner of the new railroad.
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Activity 5: Antebellum Economy

By the 1830’s, Louisiana’s economy was becoming more specialized. More goods and services were being
produced. Goods are physical items such as food, clothing, cars, and houses. Services are activities people
perform for a fee and include such things as medical treatment, education, and haircuts.

Complete this chart with simple drawings of examples of goods and services that were part of the Ante-
bellum economy.

Goods Services
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